
 
         

SUPPORTING SECONDARY STUDENTS’ 
SELF-REGULATED LEARNING THROUGH READING 
IN SUBJECT AREA CLASSROOMS  
 

WHAT IS THE RESEARCH ABOUT? 

In this research, teachers and researchers 
were working together to better understand 
and support adolescents’ self-regulated 
learning through reading (LTR) in subject 
area classrooms. Over time we have 
examined: (1) strengths and challenges in 
secondary students’ self-regulated 
engagement in LTR (see Butler, Cartier, 
Schnellert, Gagnon, & Giammarino, 2011), 
(2) conditions supportive of teachers’ active 
and collaborative engagement in 
professional learning and practice change 
(see Butler, Schnellert & MacNeil, 2012; 
Schnellert, Butler, & Higginson, 2008), and 
(3) relationships between practice changes 
effected by teachers and shifts in students’ 
learning (see Butler, Schnellert & Cartier, 
2008, 2009). 
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OVERVIEW 

In secondary classrooms, students are 
expected to construct knowledge by 
navigating multiple forms of text (Butler & 
Cartier, 2004; Cartier, 2000; Cartier & Butler, 
2004). But learning through reading (LTR) 
tasks can be very challenging for students, 
because they require learners to identify and 
adapt active approaches for both reading and 
learning, and to do so in ways that match the 
demands a given setting (i.e., the discipline 
under study, local curricular standards, a 
teacher’s expectations) (Alvermann, 2001; 
Vacca, Vacca & Begoray, 2005).  
 
Thus, it should not be surprising that many 
adolescents struggle to engage successfully 
in LTR activities. In this research, we worked 
with teachers in subject-area classrooms to 
assess their students’ needs, and to refine 
classroom practices in ways that would 
support students’ self-regulated engagement 
in LTR activities. We drew from a socio-
constructivist model of self-regulation to 
consider the interplay between emotions, 
motivation, cognition and metacognition in 
students’ learning as situated in classrooms. 
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FINDINGS 

About Student Learning 
 
o Students’ engagement in LTR depended both 

on what they brought to a classroom (e.g., 
self-perceptions of competence) and qualities 
of classrooms in which they were working; 
 

o Across classrooms, secondary students’ LTR 
engagement was not well matched to 
teachers’ expectations. For example, 
students focused very little attention on 
planning, and adopted surface-level rather 
than active learning strategies; 

 
o Four distinct profiles of LTR engagement 

were observed that encompassed emotion, 
motivation, cognition, and metacognition: 

 

 

 

 

 

 
MAY 27, 2012 (CANADIAN SOCIETY FOR THE STUDY OF EDUCATION) 

About SRL-supportive Classroom Practices 
  
o Teachers drew on a wide variety of 

resources to inform their revisions to 
practice (theoretical frameworks, formative 
assessments of students’ self-regulated 
LTR, articles/books, collaboration partners); 
 

o Practices teachers co-constructed could be 
linked to gains in areas for students in areas 
targeted by teachers for improvement;  

 
o Certain qualities of practices, when 

combined, could be associated with the 
greatest gains for students: 
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Findings from this longitudinal project, located in a school district in Western Canada, revealed: 

 

 

 

 

 
 

IMPORTANCE: This research is important because it: (1) uncovers challenges 
in secondary students’ self-regulated LTR; (2) suggests how teachers can build 
together from formative assessment data to refine approaches to teaching; and 
(3) identifies qualities of SRL-supportive classroom practices.   
 


